-

-

~

DOCUNENT RESUME.

ED 161 073 - | , ® CS 208 867

v
AUTHOR . Fulwiler, Toby E. : v
TITLE - . . Journdl Writing- Across the Currlculun. . ot
PUB DATE 78 -
NOTE . ] : ~39p.; Paper presentoﬁ at the Annual’ ueetlng of the

E Conference on College Composition and Communication

(29th, Denver, Colorado, March 30-April 1, 1978)__ -

, .
- EDRS PRICE MP-$0.83 BEC-$1.67 Plus Postage.

DESCRIEICRS * Class Activities; *Compositicn ‘(Literary):

: ’ . '#Composition Skills (Literary): English Instruction;
Higher Educationg *Inteqraﬁed Activities; Secondary
Educaticn; *Self Expressicn;- Student,DevelonenEa
Student Prdjects; Writing; irltlng Exercises

B 4

© 'IDENTIPIERS  *Student Journals o

ABSTRACT

: Journal urltlng is an expreselve form of urltlng that
teacher= in ‘all curricula ' can use to help their students increase.
writing fluency, fac111tate_learn1ng, and promote cognitive growth.
It compines the p 51t1ve aspects of - diaries and class notebooks,
focu51ng on acadelic-subjects from a persocnal p01nt of view. Teachers
can assign journal entries not only ‘as homework, but aiso tg begin por
end classes, at the start of lectures, or to 1nterrupt/refocus class ,
discussions. Used in these ways, journal wr1t1ng acts as 'a learning
catalyst and as a clarifying activity, dlrectlng student attention .
toward a particular subject while providing writing practice and a
permanent record to which the student can refer when preparing for a

.+ test or vritifng a more formal c019051g30n. Althopngh“teachers do not

have to read_student journals or comment about their ccntent, |
9051*1ve comménts and. suggestions about student jcurnals can serve to
improve .effective use of the journals, Teachers can even keep their
o¥n journals--not only“as an example for their students to follow,

but a1=c as a means of constant self-gvaluatlcn. (RL) -
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JOURNAL WRITING ACROSS THE CURRICULLM

-

R4

Why Journals? - e | .
‘" When I:write.a paper~I,make 1t'persona1 I put myself
into it and I write well. It bothers me when people -

\ . N tell.me to make it more impersonal--to take me out of .= .
Vit I'm afraid I can't write unless I am in the paper -
© somehow. . : . (Jody"s.)

- .
v

Nrdting, conceived in the ‘broadest sense, is an interdisciplinary .learning .
tool with a place in every academic classroom; it is no more the province of
the English teacher than numbers, the math teacher, or speakirg, the speech

teacher. Teachers in a]] d1sc1p11nes need to f1nd strateg1es to 1ncorporate ~

?

wr1t1ng, regu]ar]y ahd provacat1ve1y, in their o]assrooms The student Journal
is one solution.. Th1s paper argues that ass1gn1ng Journals in any course- of

4\'academ1c study 1ncreases wr1t1ng f]uency, fac111tates learning and _promotes

-

cogn1t1ve growth

-

Reéent research by*James Br1tton and h1s co]]eagues at the Un1vers1ty
of London suggests that the: wrttinq taught in schoo]s today is narrow]y

conceTVed In looking at 2, 000 pieces: of*writing from 65. secondary schoo]s .

= »'
\
-~

Britton' s researchers were ab1e to descr1be the wr1t1ng accord1ng to -the

~

'.funct1on 1t served ) Most wr1t1ng samp]es could be p]aced in one of three
o ,

”)‘h genera] categories 1) transactional 2); poet1c or’ 3)fexpress1ve ]

L . g ‘ o ' - - . ' , e | : ﬂ L
o . | - 3 - /
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fIransactional wrfting gets things done; it informs, instructs, persuades
andﬂcarries‘oh business. Most writing required in schools is_transactiona]f
term papers, ibb reports,-essay tests and book reviews. Poetic writing js
art' how somethinp 1; said becomes‘as important as.what is said Teachers
often call this kind of writing "creat1ve" and 11m1t it to poetry; fiction
'and drama. Expressive wr1t1ng reveals the thinking process; it is often ¢

N unstructured and"’Tose to informal speech; dnar1es, journalé, persona]

N 1etters and the f1rst drafts are examp]es Teachers seldom ask for express1ve

e

wr1t1ng, espec1a11y in the h1gher grades as th1s form accounted for 1ess :
' _than=four percent of senior high school ﬁr1tjng in Br1tton‘s study.'
.é‘ Britton believes that teachers -who fgnore-expressive writing make it'
A more d1ff1cu1t for students to both "Jearn:to write" “and "1earn to 1earn "o
'Express1ve wr1t1ng is the ‘matrix from which other forms of wr1tipg take
A 'shape Express1ve‘wr1t1ﬁg helps wr1ters f1nd out- what they want to say,
it is often the first stage Eg wr1t1ng 1ntended eventua]]y, to be either

o

~transact10na1 or poetic. Expre ive wr1t1ng, then, 1s a part of. the entire
writing ‘process which ih&b?ves concept1on, exp]orat1on, 1ncubatﬁon, revisfon:
and f1na11y, comp]eted draft. Students who become aware of th1s process,
~who ]earn to use expressive wr1t1ng as a br1dge to more forma] writing, |
_usufilly: become mere accomp11shed wr1ters | ‘ _ . ‘w .
’Nriting in general, and expressive writing in part1cu1ar, is a]so a |
unique mode of 1earn1ng.2 Th1nk1ng on paper. Thus, expres*ive wr1t1ng 1s
a potent 1earn1ng tool for the student who has learned to use it. Stydents
cap use 1t to solve. prob]éms and bra1nstorm in search of ‘new 1deas Britton
argues that express1ve wr1t1ng "may be at any stage the kind of wr1t1ng

best\adapted to exp]oratibn and_gjscovery. It is the 1anguage that

ﬁ\l - (1




, . - =
externalizes our first stages in tackling a problem og-éon}ng to grips with

» v -

3 - )
an’ ex erlence e 5 : .
p . ’ * Cog . b .
However,_Eng]1sh teachers as well as teachers 1n other o1sc1p11nes L
¢
often ook susp1c1ous1y at express1vewr1t1ng For some it is 00 personal,

-

-unstructured or informal to assign in the c]assggom} for others,it'is too
diffiCu]t to measure: and -for still others expressive'writing is viewed

-

.; as a" 1eftover from the excess1ve1y 1 bera] Tearning pract1ces of the 1960' s. i

. \ . ;] /

. Carefully?used, student Journals may allay teachers uneasinesy about us1ng } ~
express{ve wr1t1ng in their c]assroomsf for the journa] can be both a _
. forma]]y requ1red r1gorous ass1gnment and at the same t1me, %\\]ace for

students to=1ndu]ge 1n_free,;1nforma1"specu]at1ve writing. . e o .

‘.
.- - <,

Starting* a -Journal ’ i . . ! . \ -
My roommate.says I-write 480 much, but 1 think I write .ot
, too 1ittle. There were so many.times'l was really " . .
. depressed or fired up and I.never wrote about it. I ) . .
- wanted ;to experiment more. Now as I look back, I should - 5 N
have tried .to. write poems or someth1ng . : S
(Jim S.}) . o ° : : s

o | : | ?f”‘ o | d

. Jourhals might be Tooked at’as a continuum inc]udin§ diaries and class

notebooks: whereas diaries are records of:personal thought and, experience,'
- cﬂass notebooks are records of 1mpersona1 factfand other peop]e s 1deas ‘The s

journa] 1s somewhere between the two. Like the d1ary, the Journa] 1s wr1tten 1"@?

the first,person about’ 1deas 1mportant to the writer,_11ke the c]ass notebook,,the

' : ' [ 4 -
- ¢ 9 - M re
- n . o N
o
L4
‘. . .
3 ’ ‘ .
» _( T Vo ’ . .
. h - ~
< ‘ 5‘ A
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journal mady focus on academic subjects the;writer wot1d Tike to- learn more about.
. ... o R '. R / . . -
Diary — - Journal : Class ‘Notebook = *
TPrwate expresswnT . . . (ObJectwq topics)

E 4

Journals may be focusEd narrow]y, on the SUbJeCt matter of one d1sc1p11ne or

_broadly, on the uho]e range of a person's experience. In any case, Studertss

shou]d be caut1onpd to limit the scope of each' entry to a“eingle subJect In

this respect the; Journal d1ffers from the d1ary, whlcn is often a. record of

-

da11y trivia wh11e each Journal entry is a deliberate exercise in expans1on :
N

~ "How acebrately can I descr1be or exp1a1n th1s idea? How far can I tak: it?" L '

L .
TheJohrnalallows students to deliberately expand through 1anguage their aware-

ness of what is happen1ng to them, both pers0na11y and academically.
Wraters )n any d1sc1pline shou]d experiment w1th_the1erourna1s, It is

important not 6n1y to write often and regy]ar]y ona wide variety of topics, but.

to take some r1sks with form, style and voice. 4 Experiment With'the time of v

- day: wr1t1ng in the early morn1ng is quite d1f1’rent from wr1t1ng 1ate at n1ght
} ¢

' wr1t1ng at the same time every dapk regard]ess of mood may produce surpr1s1ng

sresults.’ Dorothy Lambert relaxes. students by'§uggest1ng that "a Jjournal is a .‘

p]ace to fail. That is, a p]ace to try, exper1ment test one s wings. . For the

./

moment, Judgment, criticism, eva]uat1on are suspended what matters is the attempt,

not,the success of the attempt n She asks students to pay attent1on to writing

as a pﬁ@%ess and guit: worry1ng about product perfect1on--1n this case, spe111ng,

gaammar, punctuat1on, form d1ct1on, and style. :For better or worse the’ Journal

\ 1s the sf*EEht S own, vo1ce the student must know this and the teachei respect it.

Peter E1bow urges students to engage in the process of discovery through "free

wrltang,? d techn1que that encourages the wr1ters to free assoc1ate while wr1t1n§

as fast as they can E]bow writes: - "You don t have to th1nk hard or prepare or

!

be 1n the mood F w1th0ut stopp1ng Just wr1to whateVQr wo:ds come 6ut--whcthor
/ i
pr not you are think1ng or 1n.the mood nb This progg;s i]lustrates 1mmedf$te|/,

i\

Y
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.for most writers, therclose re]ationship between writing and thinking. The
journal is a natural place to freewrite.. Students can practice it on-their own
t¢ get their mentaJ»geara moying toward .a paper topfc; teachers can assfgn free-
.wcfteg to brainstorm new research projegts.f{Keeping—these exercisee in jouﬁna}s
guarantees a written-record of the ideas generated Which may prove useful durind
- fthe term of study or, Water, to document 1nte11ectua] growth .
The significance of journals as written records of thought cannot be under—
estimated at un1vers1t1es wh1ch value 1ndependent th1nk1ng. The*qurnal‘1s
',the student's record of tndividual traV%%vthrOugh the academic world; if the.
student wr1tes f:;quently and ser1ous]y it will strve we]] when formal _papers or,

projects need to be written.’ Ke Macror1e ca]]s Journa1s the seedbeds from

/i
V

whiéh'otheﬁn morefpub]ic kinds—of wrmt1ng will emerge: “After keeplng a journal
for a week stop for a week and then go baq& to 1ts pages. Choose the. entry

wh1ch‘most moves you, and work it up.or cut it down until you have produced a
87

-

sma]] piece of writing whole and sat1sfy1ng to you.

The technique of us1ng 1deas recorded in the Sournal as the stuff from

-

whiéh 1arger more f1n1shed product1ons emerge, works for any academ1c study
F1e1d notes Jotted in a botany notebook and S1fted thdﬁ:gh the nte]]ect c
become an extended observat1on wr1tten in a “botanyaJournal" th1s entry, in .
.turn, m1ght we11 becone the ba51s for a major prOJect Persona],responseslby
history students, in’ their journals, after read1ng %ﬁé court transcr1pts from

the Sa]em Witch Tr1als may - .increase -their understand1ng of that d1stant.and

‘f/ -

confus1ng event pr1on-to wr1t1ng a term'oaper on the sub}ect Soc1o]ogy students,
‘after co]]ect1ng datababout welfare motners, m1ght uJe thévr Journals for arg e—

A}

p]ay1ng exerc1se to he]p them better understand the mothers' siti tion: Cen-
. ;I :

v

P ' sc1ousﬁ'§s of the1r SubJeCtS p01nt of~v1ew w1l1 aTigw the»students more‘na(efu1

L f{ contro] when they write their f1na1 report Ih 1ik manner ‘the journal can

}z}bggpme the p]ace of f1rst art1cu1ar1on for any 1dea¢§: experiment. ot

A : .. . - Lo . 4 .
28 ‘ Dl e i . ! ' -
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Journal Writing Activities . , )

Journal writing can become -a central activity in any academic classroom;
- ’ - - 3 ) /— 7 i .-
teachér and students may use journals actively, 2very day to write in, read from

. ) ¢
and talk about--in addition to whatever private writing students do-on their own.

[

Using the journdl in class may substitute for other routine writing assignments

L. from'quizzeé to book reports. Journal yritiﬁg stﬁmu]ates student discussion, -

K
~

*

“starts small group activity, clarifies hazy issues, solves problems, and rein-_
forces a variety of difficult Tearning exper1en§bs

Journa] writing works because every t1me a person writes aa entry he
1nd1v1dua11zes h1s instruction; the act of s11en£“wr1t1ng, even for five m1nutes,_
is conscious, de11berate mental ct1v1tx A person can't daydream doze off pr.
f1dget while wr1t1ng——un1ess he writes about it, and even that becomes a conscious

"choice. Journal writing w1]1 not make«pass1ve students m1racu1ous1y active
’ n . . . ' .
Yearners; however, it will make it harder for them to remain passive. Try some

of the following ideas: .
1. Inteoduce a discussion class with a five-minute journal:write. Any

class. Any subject. Use the journal to bridge the gap between the_student‘s

forhen/agtivity (s]eebing, walking, eating, sitting, listening) and your class-
room. . Suggest a'topic‘re1atedfto the day's lesson, ,and allow those first few

. f N )y - ’ ‘ R ,
minutes for students to cempose (1itera]1y) their thoughts. A biology discussion

\

section might”begin with the teacher'writihg'peo and &on sgatements on\the board

about the feasibility of genetic engineering; students are then asked to write for-

-

a few'minutes in their journals about-which position tﬁey agree with. A‘phifbsophy

d1scuss10n of "free will" might begin with students wr1t1ng a fret w111 arqument

. for f1ve m1nutes in- the1r journals prior to ta1P1pq about it. ..

Theﬁwr1t1ng perzod allows students “to collect their thoughts and focus'themh’

in a public direction; without that time, the. initia]‘discussion might be ha]ting

+

and groping. The teacher may ask 1f anyone wou]d 11ke to read his or her ontry

-3

L Y
.
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~ out loud; at :jist/there’iﬁ?a be hesitation, then someene——sometimes the teacher--
. .breaksithe,si egpe,and reads; pthers will_follow. It is hard to read_napid]y— :
N .w.f té%guords in pub]it——but‘aiso reWardinq and sometimes thrilling when the
/)f//(i;:::uage has taken you to_new aheas and someone responds enthusiastically. The
teaeher may reéd hkis entry first to put the students at ease, for some ot his
sentences are usua1Ty aukward,,halting and-fragmentary just as'studentsf sometimes -
- are. %hiS‘exeheise:/Fegegted periodically, provides; for some students, a:f
structured o;a1 entry into the difficult public arena of the classroom ard he1ps
‘af;:;m the value of their personal voice.
2. Start a 1ecture w1th a short Journa1 wr1te Like the d1scuss10n class,
//"— the ]ecture also benefits from a provocat1ve transition ‘exercise which starts
students th1nk1ng_toward your 1ecture. Pr10r to beginning a lecture, ask students
to Write‘forna few minutes on their understandfng‘of somethiﬁg re]ated to the_
lTecture topic. tFor instance, a journa1-writing(exercise during“fﬁ‘—?drst five
minutes of a psycho]ooy c]ass may ask students to art1cu1ate thelr preconcept1ons
’ about "hypn0s1s” prior 'to a lecturs on that topic. Likewise,-a‘ Journal—wr1te in
a nineteenthfcentury American or British 1{terature ¢lass may ask. students to
“'define "romanticism" prior to a talk on the "Rpmantic Movehent" which occurred -
during the first third of that’ century. . ‘
The professor may then.gommence 1ectur1ng directly, using the .brief writing
time to set the scene or mood for,the 1ecture or he may dec1de to-start a short

-~ [

discussion based on the student wr1t1ng as-a lead into the 1ecture E1thcr way,

- .

~

the students are more receptive to the material because they have become involved -
i'mit. i T i '. l'

W

3. End a c]ass with a journa]-write This exercise asks students to pull

L N

together 1nfqrmat1on or' 1deas they have .earned dur1nq class. * An economics -

) professor-m1ght ask students to write about the mostv1mportant thing they remembered

[ -

" from his Adam' Smith Tecture or fo artiéulntu Lheir understandiné 0£<"F$ec,trude."é '

. [e4 « ' ! . ‘ ®

\ - - . .‘_«-",‘ -t l . 4 o o TR TIPRE
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Art, drama or speech c]asseé which witness a "happening” might be askéé.to write

. e ) i s
~ down their reactions during ‘the last five m1nutes\of‘%]ass, as something to build

upon later. _ - R 7 L .
| )The_summary 5rwrite a]sd servec more'genera] ends: hWhat did you 1earn=in -)
here today:lone thtng-—any thing?" or "what quest10ns:are still unanswered?"- |
These 1ssues can be- hand]ed oraily, or course, without recourse to the Journal,
but forc1ng loose thoughts onto paper somet1me§tgenerates t1ghter th1nk1ng And
again, the pr1vate act of wr1t1nq in the midst of .an Otherwise nOﬂsy and busy pub]1c
f?r;;\a11OW° the Tearner tq co]]ect thoughts that 0therw1se might be lost in the o

push-and-shove hurry to leave c]ass Too often instructors are caught short by

~ the be1], still trying to make one 1ast point to comp]ete the1r sense of what the

Tesson must contain, while at the same time rea11z1ng by the\rust1e in the foom

»

-that the students were a]ready menta]]y on the1r way. to 1unch Far better to end
c1ass with the1r own observat10nq and Summary. in their Journa1§, and cover a
'.11tt1e ]ess 1ecture terr1t0ry That final act of wr1t1ng/th1nk1no he]ps students
*synthesize mater1a] for themse1ves, and so increases its va]ue
4, Interrupt a c]ass w1th a journal wr1te Plan a. f1ve minute wr1t1ng

: pause in the mudst of the f1fty m1nute Tecture to ventilate the classroom a bit.

L1sten1ng is a passive act1v1ty, even when wr1t1nq down lecture notes, even gpe ‘
N .~ A
best llsteners drift off into daydreams from time to twme. A journal-write not

on]y gives peop]e a chance to daydream on paper, but also to engage themselves
actively and personally wiith the lecture topic. Writing changes'the pace of the

c]ass; it shifts the lTearners into a partic1pant ro]e and sometimes forcor (1nr1ty

’

) from confusion simply by demand1nq that participation. wr1t1nq c]ears out a
Tittle space for students to 1nteract w1th the ideas being thrown at them and

a]]ows them to focus prob]ems while tho stﬁ' ]usﬂns St]]] fresh “Ref]ect on the
[ 4

idea t/at Marx is considered a ph11osopher rather than a .scientist by scho]ars :
\ L]

‘today" or. "See 1f you can explain the phrase the mod1um is the message' in your

Q '. ‘ ;..D. ‘- - ) N | 10 A. L ‘. . ’ ) -
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own 1anguaoe and mahe sense out of it." If plannéd in advance, these pauses can
be welcome breaks and fru1tfu1 exerc1ses at the same time. ,
- A 3 . %

A varigtion on the p]anned lecture pause is the spoptaneous one, where the

1ebturer senses that he {or“she) is not being understood, or where the Tecturer

. himself is unable to put his finger on the point he wants to make. Try a j-write -

3 B - . - )
pause to clarify where you are, or at least where you think you are, The /
. . )

resulting writing may syrpriEe'you,_for the students may put their fidger on the

'prob1em and the néxt f{fteen or twenty minutes will be -more profitable, than had

_you-kept On,’getting deeper and deeper_ihto the woods, with no clearing in sight.

L4

L] - . . . -
5. Interrupt a discussion for a journal-write. Refocus a digressive,
. c e - ’ _‘ l,

rambling, or boring discussion .by simply calling "Time out" and asking people

*to write. for a few minutes in their journals: "What-are we trying to‘explain?".

e ) .
r "Restate the argument in your own words; then let's start again." Pauces in

3 ] » »

a discussion change the class pace and allow quiet, persona] reflection. - We all

need a 11tt1e time- out in some c]asses, yet se1d0m find a-way to Just1fy it

o

pedagog1ca11y ‘The journal-write is a good soluticn. In one—s1d€d discussions
where a few students d0m1nate and others can't" part1c1pa%e, 1nterrupt w1th a
short_J—Wr1te and somet]mes the s1tuat1on reverses itself, ds the;qu1et ones find.
their voices while the' Toud ones,cool off by the forced reflection. Also, the
group Cdn become more Ednscidus of the roles people pléy in class by asking

-

questions Tlike: ”Whaf,js your part in inis discussion?" or'fTry to trace how we
T AR L :

got from molecules to psychopath§ in the last fifteen miﬁhtes"zor “Why do &ou

"think Tom just said what.he did?" Writing about talking hrfnqs to bear a different

part of our mental apparatus, forces us into the "specfatqr role" and thereby B
creates thoughts we didn't have before,, SOmet1mes it he1p§ |

Bt Use Journa1 wr1tes to °01ve proh]oms In a c1ass dﬁ‘modern jtéraﬁngy'

-ask students »0 wr1te about the lines in an e e cumm1ng% onm wh1ch thcy do. not

8

. .-understand the f0110w1ng day niany studontr will havo wr1tton the1r way lo

- -
K]

. . P .
(X . . . ) .
.
. . 2 . _ . e »
~ ' . o . . R o - .
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understand1ng by forc1ng their confusron into sentences. what better way to

make sense Qut of "what 1f a much/6f a wh1ch of a w1nd“ or "my father moved

-
/

throuqh dooms 0f»10ve"7 Math or chem1stry teachers might ask the1r students to
solve difficult equat10n°/by using j-writes. when they are confused ~In fact,
problems exist in every_d1sc1p11ne, the Jqurnal could become a reqular tool to

assist in problem solving. In these cases, the act of writing out the problem

is, itself, a c]arif}iné-activity. Switching from numbers oresgmbols to words

4
[

sometimes makes a?difference; putting someone elses problem into yodr own language,
may make it your problem aed so lead you one step further toward solution.

7. Assigh journal writiné as homework. Suggest that students respond to
auestions or ideas that were’high]iahted in the day's class--or which would prepare
them better For the next class meeting. A class of computer .science students
m1ght be asked to prepare a mock didlogue between themselves and a Univac 1110--
pr10r to actua]]y worvvng with the cemputer the F1?st time the, following day.

A music teacher m1ght ask her students to keep a written record fo a week, in
their journals of the1r art1culatod responses to contemporary mu91t .on a given.'
day these responses would form Lhe hasis for a d1‘5unq|0n of "subjectivity and

modern music." “Using the journal as the place to record asks the students to go

one step beyond vaguely thinking about their‘responses—-but stays short of makihg
@ - ’ ’

- .a formal written assignment which might cause the §tudent too much worry over

form or style. ‘ e

el

: /
In some d1sc1p11n09./J1ﬁr enq1noer1nq, math or physics, hamework que%t1ons ‘
~ \

‘ m1ght he 1059 “opon ended" than ones aqked 1n 11hern1 arts courses, but4ven in
N o

,when that speculation is recorded in the Journal, tle student has a record to

the mosf spec1a11zed f1e1ds some free, 1maq1nat1ve speculation helps . . .: And
<

100k at, ]ater, to show where he's heen and porhap% squests ‘wherée to- go.next

° - 8. Ask §3udent" to keep o "Tab jourmat” av wvl] as’a Tab notnhnnk. Or in ’

e . . ' B ‘ e ! - i .. ) .

* place of ane, AnP Lhem toovecavd their Phought and feclinde, nthT the crper inent e,
K . 3 ' L N . . - '/ - o [ . 9

: . . - » .. . , _ . - .
. , ) g . .
. i 0 . . .

‘- . o ‘ l“ - .‘ '|y’ . - ; I' o . . ."‘. B



\

- they are conductinq ~ This w111 not only add a persona] d1mens1on to keep1nq
records of their work but may a]so provnde a place to make more connect1ons

. between one ooservat1on or the next Perhaps the journal shou]d be the last.

-

separate‘part of the Tab notebook--w1th dated»entr1es to corre]ate w1th 1aboratory
data from a g1ver day Or perhaps the 1nter1eaf1ng of Journa1 entr1es about the
exper1ments shou]d take p]ace a1ong s1de the recorded data 1

P mechan1ca1 eng1neer1nq thdent rocord1nq data about a ”heat tran%for

)

: \
probleh“ might also hnc1ude persona] observat1ons about the pract1ca1 app11cat1on
of his expét1ment L1kew1se, a c1ass of geology students on a field trip 1ook1ng

. for evidence of glacial’ morra1nes, ‘might be asked to specu]ate freely in their

" Jjournals about‘which 1and_features/appear glaciak.and which result fr0m_natura1
- erosion. The Journal is a good place to record specu]at1on
‘: The same may be done w1th a ”f1e1d notebook"n1n b1o1ogy or forestry add .
to, the ob3ect1ve data each ﬂtudent s own thoughts about that data. Tha record _

, of observat10ns is. supp]emented by other; more personal data wh1ch might prove

o

useful in writing up a‘report or suggest the germ for another paper or prOJect,

)
’

'.Wr1t1ng it down ‘both focuses and sugqests

i So far we have ta]ked about the Journa1 as-a,. .earn1ng cata]yst an equa11y R
valuable function focuses student attent1on spec1f1\a11y on«language use. JRy
§on + .

read1ng passages. out- 1oud, or reproduc1ng passages to share w '% the’ c]ass, students

:», _become more conscious of how the1r 1anguage affects peop]e Students in a fresh
| man‘huﬁandties c]as suggcsted that dupl1tated Journal passages shoutd become a
part of the ”human1st1c" content of the course, they m1meographed se]ected journal
entr1es and shared tnem W1th each other for a week, and it worked. Students~and
. teacher Iearned more about each other and had fun d1scuss1ng the var1ous forms'“’ [
}, the writing took. Pass1ng‘Journa1—wr1tes around class suggests new wr1t1ng
poss1b111t1es to‘students;—the stimudus'to expertment co@es from4c1assmates rather‘

than teacher and 50 ha5'the strong vé]idity of oeer education.

¢ / ' B, ' . ; [4
/ . .‘»d .
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‘The'journa1 entry is the stage“after "pre—writjng",.or is itself a kind
) og'pre-mrﬁting,'and\the stage before a first-dra?t; 'Students uho write regu]ar]y.
.1n che1r Journa1s se?dom have troub]e "f1nd1ng a top1c” to write about; they
“Fﬁnd 1n the1r JouYnals, seeds, sprouts and cuttings, from which formal papers
eas11y grow Students will search Journa1s by themselves easily enough they
o should a]so have the oppﬁrtun1ty, in c]ass, to work in sma]] groups, tak1nq turns
reading se]ected passages to each other, 1ook1ng for ideas to expand In1t1a11y,
“at least, such groups should be cautioned to respond:§951t1ve1y-—"Wh1ch passage ;E
do you 11ke ‘best and why?" or ”What strikes you as most 1nterest1ng7”——1n order i
to encourage the wr1ter as much as poss1b1e S1nce the Journa1 1nc1udes expres—

s1ve writing of a]] k1nds, from jottings and observat10ns to med1tat1ons and tenta-

tive paper drafts, many entr1es will never become anyth1ng other than a rec0rd

of a moment s thought; others will prove more usefu] . i
A student's journal can be a documentary of both personal and academ1c
~ growth, a“recot~\of evo1v1ng insight as well ‘as the t001 used Eo gain that *
. insight. 1In other words, the Journal is 1mportant as both product and process -ﬁit

,Tt is a snapshot a1bum——or more accurately, a portfo]1o of 25 mm-contact-sheets
from wh1ch on]y a few negat1ves w111 be pr1nted into quality photagraphs.’ Each

. “journal keeper red1scovers the va]ue of thn written record, S0 essent1a11y and

L

‘uniquely. a human activity. . Whether one. finds” the Journa1 usefu] to recover a

Y

f]ost note or fact, or just to- wonder, ! thought that7" %he document1ng of

individual thought/1s o;e of the essent1a1 11bera1 arts

o

Near the end Pf the term students m1qht prepare their Jourqa1s for a pub]1c
read1ng students should de]ete any entr1es too persona] to share, and then

index the Journa1 Aadd page numbers and a tab]e of contents for maJor entr1es

.

|
F1nally, students wr1te a conc]ud1ng entry in Wh1ch they. eva]uate their own Journa1

- 1

”Wh1ch entr1es are your favor1tns? Wh1ch seem 1oast worth do1nq? What patternflv

" do you find from entry to entry?"_ For some* studnnts this proves to be “the ;_‘
- . , . - " S, . . , .

O e— e
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cTarifytng'activity of)theiterm, the action.which'finaTTy makes the js\rnaT 3
make -sense. In the words of one student: ‘*For this ont1re term I was convinced

I had no ideas oT vaTuevin.this~gourna1 -1 repeated this be11ef 1n/c1ass severa]
-times. But_now I find it isn't true. I was surpr1sed to/f1nd how 11tt1e I wrote

about dorm 1ife and my-famiTy'and how many times I Ted ‘up to full-fledged Tdeas:ﬂ
' : - o S o R

Teacher'JournaTs>w : .

. Class struggling for cohesion; me afraid I can't get it

o, g back--must tighten up the structure. Have been slack on

N v - the journal-writes--was it a mistake not to read them this" J ,
term? Only Karen has shown me hqg journal voluntarily. e
Some students claim it's working, thers can‘t"get 1hto 1t "““—‘“*“f'g

Trylkeeping aﬂjournaT aTong with your students Journa]s do ‘not work for
. —
, evEry/he the exper1ence of keep1ng one ‘may be the only way to find out. Teachers,
'uespec1a]1y, can prof1t by the requ]ar 1ntrospeq~1on and self- exam1nat1on forced
¢ by th\/process of journal writing. The Journaj aTTows sequent1aT p1ann1nq w1th1n

_the context of. the course--1ts pages -become a record.of what has worked what
vy
hasn t, and suggest1ons for what might work next t1me-—e1ther next e]ass or next-

year when the course is rev1ewbd prior to teach1ng it. aga1n Teachers can use
. .
Journa]s to do ]esson plans, work out pract1ce ekerc1ses, and conduct an-on- going . -

4 e

' Ic]ass eva]uat1on The Jjournal may become a teach1ng workshop, a cata]yst to B N

generate new research'1deas and a record of 1nte]1ectua1 growth
. k]

Teachers should cons1der do1ng JournaT wr1t1nq in class a10nq w1th the1r
: students Teachers who write w1th the1r students and read entries out Toud in.

class lend cred1b1]1ty “to the assignment: 1t 1s worth the teacher s time too.
o - .

Do1ng the wr1t1ng a]so tests the va11d1ty of the wr1t1ng task,~1f the 1nstructor

P - .
' has -a- hard time w1th a given.topic it prov1des an 1ns1ghf 1nto the d1ff1cu1t1es

studed%s/may encounter and so makes for a better ass1gnment next t1me P

-

[0 +

The Journa] is a means to. eva]uate each class session after 1t is ovéry the

P v

JournaT 1s not the on]y way to do th]a, of course but 1t proves a handy pTace to :~°

. . . .a . .
3 - ) § : - . . L g :
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" . . . ~
) .
: keep these records, a]ongs1de the p]ann1ng sessions and the in-class journa]-

wr1tes. "Why was that dlscuss1on on Walt Whltman sq#f]at today? If I -had waited

]onger, 1nstead of answer1ng my own quest1on, others might have spoken and def]ected

?

! some of the attention away from me "- Jott1ngs 11ke this m1y he]p teachers under—
stand better the teach1ng process and somet1mes resu]t in dramat1c insights about

what' should or. shou]dn t haye been done. These evaluations a]so act as prefaces

> ~ -

for the next p]ann1ng session;. po1nt1ng toward more structure or 1ess And when

’

a class, for ope r&\sqn\or another has been a complete fa1]ure writing about

1t can be therapeut1c, one can‘obJect1fy ‘what went wrong and SO create the 11]us1on, -

- at. 1east, of being able to contral 1t the next t1me

a S o L L e '“»‘j .
.~ Reading andzEvaluating Student Journals -. . %ﬁ;z‘ ‘ <
Readlng student journals keeps teachers 1n touch wit tudent exper1ences, -

o,

~with student frustrat1ons anx1et1es, prob1ems, joys, exc1tements Teachers who
‘understand the everyday rea]1t1es——both menta1 and phys1ca]--of student ]lfe may -
.be better teachers because they can ta1]or ass1gnments and tests more’ prec1sely\?
:toward student needs Read1ng student Journa]s human1zes teachers

N‘ L \
Some teachers 1ns1st on not’read1ng student Journa]s, argu1ng they have no -

[

right to pry in these pr1vate academ1c documents, It Ts a good po1nt . However,‘.,r :

there are important reasons why the teacher ought to ]ook at the" Journa]s-—and

,precaut1ons which can e]1m1nate prying. w<F1rst for\students Just beg1nn1nq to .
v St w

e keep Journa]s, @ reading by a teacher can he]p them expand their Journa]s and make. -

{ them more Usefu1‘ Somet1mes f1rst gourna1s havc too many short entr1es, a teaoher

who not1ces th1s can suggest try1nq fu]] page -exercises to allow ‘the wr1ters more

space to. pract1ce oeve]op1ng 1deas Second, some. students be]1eve that 1f an bf. s

academ1c product1on is ‘not’ ]ooked at. by teachers 1t has no worth; while there is . ;

. “ )
- .

‘. (?more of a prob]em here than read1ng Journa]s, the teacher may dec1de ‘at the outset )

<

E]
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that 1ooking'at the journa]s»wf]] add needed credibility to;the assignment. - '
. ; ) vy,
Third, studentf feel that journals must "count for somethinq"w-as must - every

,requ1ﬁement iN an academic setting. "If teachers don t 1ook at these th1ngs how

' . -

can*theyjcount ‘em?’

One way to-. count a Journal as part of the student's grade?1s to count pages.

E] -

Some teachers grade accqrd1ng to the quant1ty of writing a student does: one
- hundred pages equa]e an ‘A'; seventy~f1ve a 'B'; f1fty a 'C'; etc Other teachers L

b
,-attempt to grade on the, ”qua11ty” of insight or ev1dence 0f persona] qrowth

A

Still other teachers. prefer a credit/no cred1t’arrangement to: comp1ete the
N

requirements for the course the students must show ev1dence they -have kept a

L Journal “When wr1t1ng becomes a regu]ar act1v1ty the need to "check up">s1mp1y

'disappears Teachers need on]y to see the ]ournal paqes f11pped for evidence of -

. a

‘ql}use they don' t need to read the entr1es But this methonprec]udes the teacher- f°

L

- . 4 N~ .
from 1earn1ng through the: student's wr1t1ng . i . _ '

fo reso]ve th1s apparent parad0x between the student s need for a pr1vate

p]ace to write and the benef1t to botb student and teacher from at 1east a

. -, { B
11m1ted pub11c read1ng, students m1ght be asked, to keep thc1r journals in a 1oose—

o

1eaf format and to prov1de cardboard "d1v4ders" to separate sect1ons of" the

Jjournal. Th1s way, teachers may Took at sect1ons dea11nq with the1r course, -but

@ . L3

'; not to see more persona] sect1ons And if port1ons of the student s commentary i

- about a part1cu]ar c]ass would*prove embarras1ng ‘the 1oose 1eaf a]]ows de]et1on'jf- 7

* %

of that entry pr1or to teacher perusal . A teacher may ask for the pages concern1ng,

K

b
forAexampTé "Amer1can H1story" the third week of the term, sk1m qu1ck1y, and hand

’

back--mak1rg suggest1ons only to those studenfs who are’ not ga1n1ng much from the .

t

3

exper1ence he may check the Journals aga1n 1ater in the course and ass1qn a.

' cred1t/no cred1t mark » g' o _ T o R 7
Teachers who read Journals need to be carefu] about what they wr1;e 1n thenu - "_'_
6 - , 1]

: y A smal] pos1tlvc comnent for1owxng the 1$ﬁcst:entryoencouragcs the writer to

-

. . - 4
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o . . . » ;- “n
continue: "Good Journal espec1a11y engoyed your en. i 'freedom of speech'."

¢

Date the comments and read from that point next time. Need]ess to cay, negat1ve

. - SR (2
or critical connmnts have no o]ace. Cn W s = ‘
\_Once or twice during a term each studént might»be asked*to*dubiicate an entry
3 ditto master to share with the class. Some prefer to make fresh entries
e ass1gnment, some prefer not to s1gn their names No-matter f Students ‘

share thoughts w1th each, other, notrce d1fferent wr1t1ng sty]es, ga1n new 1deas

@

for subJects to wr1te about in thq1r own Journals, and prov1de the class w1th ’

mater1a1 often worth discussing as a whole group ) In th1s way,

‘the Journa1s are,

exper1enced by an audience w1der than the self or teather but n1y:on terms the .'

Si WEll used éourna1s can be exc1ting and ‘humane- educat1ona1 too]s, capab]e of

‘. -.‘g:u
1ead1ng students into’ rooks and crann1es of 1earn1ng 1ong 1gnored ~Journals can

Ar-\

be. veh1c1es to combat pass1ve 1earn1ng and to fac111tate persona] engagement L

L

regard.ess of the’ subJect matter And they can make those of us who ass1gn and use

Ay

them more aware of/ourselves and our teach1ng Student Journals may be the ultimate

1nterd1sc1p]1nary too] to 1ntegrate persona] and academ1c know]edge across the
T b . \
curr1cu1um

. . . . t L
‘A - . s

student thooses. o -f' [ T T

I\
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1James Britton, Tony Burgess, Nancy Mart1n Alex M‘Leod Harold Rosen, _

The Deve]opment of Writing Ab1]1t1es (1- 18) (Macm111an Educat1on, London, 1975)

pp. 88-105. - L I " a
2See Janet Emig's work, espec1a11y The Compos1ng ‘Process of TNeTfth Graders

(N C T E. English Research Report No. ra 1971) and "wr1t1ng as a Mode of‘

', Learning" College Compos1t1pn and Commun1cat1on (Spr1ng, 1977, pp. 122-]27). _ -
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4Numerous wr1ters have suggested exercises for us1ng journals in class, see,

for examp]e dan1e1 N- Fader and Morton H Shaev1tz Hooked on Books (Berk]ey

“““"Meda111on Books, -New. York, 1966), Harry Roug1er and E Krage Stockum, Cett1ng '
e Started A Preface to Wr1t1ng,(w W. Norton, ‘New York 1970) M1chae1 Pau]] o

- y
and Jack K11german, Invention: A Course in Prewr}t1ng»and Composition (winthrop,'g'
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Cambridges Mass., 1973)

“

. 3'5"what is a Journa]” in Wr1t1ng to be Read, by Ken McCror1e, second ed1t1on
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6Peter Elbow, Wr1t1ng W1thout Teachers (Oxtord Un1vers1ty Press, New !ork
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